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ABSTRACT
Lovely Durham
MATTERING AND MARGINALITY AMONG AFRICAN AMERICAN
STUDENTS AT ROWAN UNIVERSITY
2007/08
Dr. Burton R. Sisco
Master of Arts in Higher Education Administration

The purpose of this study was to determine student perceptions of advising
relationships, administrative interactions, classroom climate, peer interactions, faculty
interactions and diversity of campus services, and in which of these dimensions students
felt they mattered or were marginalized most. Further, this study sought to determine if
there was relationship between the dimensions of the institutional environment. Lastly,
the study aimed to find out if there was a statistical relationship between student
perception of the environment and their involvement in student organizations. The study
also examined the student's perception of their involvement in relation to their perceived
significance to the institution. A survey, Perceptions on Community, was carefully
conducted of selected African American students at Rowan University. The survey data
were coded and analyzed using the Statistical Package for the Social Services (SPSS)
software. Findings in this study were consistent with previous research on mattering and
marginality of African American students. Overall, African American students perceived
that they matter at Rowan University. There were areas where student perceptions of
mattering and marginality were mixed. Students felt they mattered most to academic and
personal advisors, and felt most marginalize in the classroom. Implications for practice
and further research are discussed.
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CHAPTER ONE
INTRODUCTION
It can be argued that there is an obligation for colleges and universities to create
the best possible conditions for optimal student success. This is in line with the mission
and purpose of many colleges and universities. However, creating conditions for success
of all students has been a challenge of many institutions who have taken up this charge.
There are some groups of students who have traditionally faced barriers to fully
benefiting from the mission and intentions of their respective institutions. For minority
groups at many predominately white institutions, this has been especially challenging.
African American students have faced some discomfort particularly at predominately
white institutions. This may have a negative impact on student performance and
development. This study sought to determine if African American students at Rowan
University perceive more mattering or marginality as it related to various aspects of the
campus environment.
Statement of the Problem
There has been a push by many institutions to adopt evidence-based practices in
student services to determine which programs and practices are most relevant to students.
It has been determine that this can be accomplished by conducting and applying student
satisfaction research that examines students experience in the campus environment. There
has been no study that explores the perceived level of satisfaction or comfort of African

American students enrolled at Rowan University. Such a study is vital to determining if
efforts and resources addressing this particular population are being perceived and
received by the target group as intended.
Significance of the Problem
The study assumes that students should feel comfortable engaging in the social
and academic aspects of student life and academia at their institution. Minority
representation on campuses should be celebrated as a value added aspect of the university
community rather than as a liability to minority students. Institutions of higher learning
have some control over the student-institution relationship. Therefore, institutions play a
part in the perceived mattering or marginalization of students.
Leading research on mattering and marginality (Schlossberg, 1989) suggests that
these polar concepts are best measured by evaluating student perception. Feedback from
students can be used to construct programs, policy and practices that promote mattering
to all students, especially those who perceive themselves to be marginalized.
If mattering is a motive linked to performance, then it behooves educators and
administrators to consider the possible linkages among mattering, involvement and
student satisfaction and to develop institutional climates that promote mattering and
reduce marginality. Administrators and other professionals need to understand the
marginal status of minority groups and design programs and practices that make students
perceive that they matter to the institution.
The findings of this study can be examined to identify dimensions where students
feel marginalized and make changes that promote student's perception of significance in

those dimensions. Likewise, those dimensions where students feel that they matter should
be replicated to produce a climate more conducive to student involvement.
Purpose of the Study
The purpose of this study was to explore selected African American student
perceptions of mattering and marginality at Rowan University. The study also examined
the student's perception of their involvement in relation to their perceived significance to
the institution.
Assumptions and Limitations
This study was based upon the premise that students who perceive that they
matter to their institution will be more involved and engaged than those who feel
marginalized. This study was based on assumptions from previous research. One of the
assumptions was that social structures could induce marginality by creating a climate of
inequality and isolation from vital social resources. The study assumed that access to and
utilization of social resources can facilitate student success. The study also assumed that
socially constructed marginality and isolation coupled with perception that one is not
significant, constricts full participation within a social environment.
The sample size was limited to the available students and those who were
involved in student organizations or those who attended events sponsored by the self
identifying student organizations. There is limited research in the dimension of mattering
and marginality. The research is even more limited in higher education environments,
particularly with minority populations. Much of the research on mattering has applied to
non-traditional students.

The study is limited in that the problem may be best investigated through a
longitudinal study. Given the time constraints, a longitudinal study or comparative study
or mixed method study could not be conducted. It is important to note that this study was
not structured in such a way as to permit causative relationships among mattering and
involvement variables. A mixed method approach, including interviews may provide
greater insight into which elements of the campus ecology affect the level of involvement
of African American students. In addition, there is the potential for researcher bias, which
may have influenced the results of the study.
Operational Definitions
1. Advisor: Refers to both personal and academic advisors at Rowan University.
2. African American Students: For the purposes of this study, refers to the students
identified as African American who are enrolled at Rowan University during the
2007/2008 academic year.
3. Appreciation: An aspect of mattering described as the feeling that one's efforts are
appreciated.
4. Attention: An aspect of mattering that involves feeling that one commands the
interest or notice of another person.
5. Dependence: An aspect of mattering that represents a bond to society not only by
virtue of personal dependence on others but by their dependence on those who matter
to them or whom they matter to.
6. Dimensions of Institutional Environments: Refers to academic and personal advising,
interaction with members of the administration, classroom climate, interactions with
faculty, interaction with peers, and the diversity of campus services.
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7. Ego-extension: An aspect of mattering that refers to the feeling that other people will
be proud of personal accomplishments or saddened by personal failures.
8. Importance: An aspect of mattering that relates to a belief that one is cared for and
that others are concerned with one's fate.
9. Marginality: A polar concept of mattering that describes the appreciation that one
does not fit in, is not significant, and is not needed.
10. Mattering: The feeling that others depend on individuals, are personally concerned
with their fate, or experience each other as an ego extension of themselves.
11. Student Involvement: Refers to the amount of physical and psychological energy that
a student devotes to the academic experience.
12. Rowan University: A selective medium sized public university in southern New
Jersey which enrolled more that 10,000 full-time and part-time students during the
2007/2008 academic year.
Research Questions
This study sought to address the following research questions:
1. What are selected African American students perceptions of the dimensions of the
institutional environment: academic and personal advising, interaction with members
of the administration, classroom climate, interactions with faculty, interaction with
peers, and the diversity of campus services?
2. In which dimensions of the campus environment do African American students at
Rowan University perceive they matter most and are most marginalized?
3. Is there a significant relationship between the student's perception of mattering or
marginality in the six dimensions of the institutional environment?

4. Is there a significant relationship between Rowan University's African American
undergraduate students' perceptions of mattering and marginality and student
expressed levels of involvement in student organizations?
Report Organization
Chapter two provides a review of scholarly literature pertinent to the study. This
section includes an examination of mattering theory and marginality. It also covers
research on student involvement theory and its relation to African American students.
Chapter three describes the study methodology and procedures. The following
details are included in the description: the context of the study, the population and sample
selection demographics, the data collection instruments, the data collection procedures,
and how the data were analyzed.
Chapter four presents the findings and results of the study. The chapter addresses
research questions with narrative and statistical analysis used to summarize the data
presented in the chapter.
Chapter five summarizes and discusses the major findings of the study and
presents conclusions and recommendations for further research and implications for
practice.

CHAPTER TWO
LITERATURE REVIEW
African American Students

Predominately white institutions (PWIs) in the United States have instituted
recruiting goals to increase the African American student representation on their
campuses. Some institutions saw this as an opportunity to broaden student diversity and
increase enrollment. Others were forced by federal affirmative action legislation and a
growing demand for multicultural education. African America students remain
underrepresented in colleges and universities compared to the number of college eligible
students in the African American population.
Traditional indicators of persistence (Tinto, 1993) and success have not explained
the factors that influence African American students. Factors for African American
students rely more heavily on non-academic factors such as motivation, comfort, self
efficacy, and support among others. Although Blacks gained record breaking access to
education in the decade following the height of the civil rights movement and campus
protest in the late 1960s and early 1970s, there is still considerable room for improving
access.
Superior educational environments do not translate to higher achievement for
African American students. African American students fair better in terms of
achievement and social involvement, on historically black colleges and universities than
on predominately white institutions. Allen (1992) states, "In general, the 'fit' between
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African-American students and higher education seems more favorable on historically
black campuses than on predominately White campuses" (p. 32).
This change was aggravated by the African American students on many American
campuses across the nation in the 1960s who protested the low representation of African
American students in colleges and universities. These students demanded, among other
things, access to predominately white institutions (PWIs), a broader representation of
African American faculty, the need for African American studies centers and housing,
and increased representation of African American across the curriculum (Allen, 1992).
The attempt to diversify higher education and extend access to minority groups
has at times, been met with fierce resistance. On predominately white campuses, Black
students reported feelings of alienation, sensed hostility, racial discrimination, and lack of
integration (Allen, 1992). Allen argues that situational characteristics also affect student
success. African American students may have difficulty in finding support on
predominately white campuses.
The majority of the postsecondary degrees awarded to African American students
have been awarded at Historically Black Colleges and Universities (HBCUs). These
institutions have a unique mission and have prided themselves on the success of students
who may not have been admitted to mainstream institutions. The HBCU environment
relies on support from the immediate community, which acts as an extended family
consisting of students, faculty, and alumni (Schlossberg, 1989).
Mattering and Marginality
The concept of mattering was introduced by Rosenberg and McCullough in their
1981 study on the self-concept of juveniles who performed delinquent acts. Schlossberg
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(1989) writes: "Involvement creates connections between students, faculty, and staff that
allow individuals to believe in their own personal worth" (p. 5). "Mattering is defined as
a motive: the feeling that others depend on us, are interested in us, are concerned with our
fate or experience us as an ego-extension of themselves" (p. 8). Schlossberg argues that
mattering can exercise a powerful influence on student's actions.
Researchers agree that mattering is an important factor in encouraging student
involvement. Sutton and Kimbough (2001) echo the importance of mattering in their
examination of African American student involvement. In contrast to mattering, students
who feel marginalized may be discouraged from involvement in the campus. If students
feel that they do not matter, or that they feel under valued, they are less likely to get
involved or assume leadership positions. Schlossberg argues that a person can feel
marginal in one place, and feel a sense of mattering in another. People in transition can be
particularly sensitive to feelings of marginality. Schlossberg argues that the degree of
marginality one feels may depend on the difference between the former role and the new
role.
Guiffrida (2003) expounds on this argument to include the difference between
environment and expectations. Although it may seem that African American students
from predominately white neighborhoods would be more congruent in PWI, they often
expressed feelings of marginality from other African American students on campus.
Schlossberg (1989) specifies four elements of mattering originally identified by
Rosenberg and McCullough: attention, the feeling that one commands the interest or
notice of another person; importance, to believe that other person cares about what we
want, think, and do or is concerned with our fate; ego-extension, the feeling that other
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people will be proud of our accomplishments or saddened by our failures; dependence,
the feeling of dependence on others and responsibility and expectations towards those
who depend on us. To this list, Schlossberg added appreciation, which refers the
importance of feeling that our efforts are appreciated.
Schlossberg (1989) suggests that rituals can aid persons in transition by reducing
marginality and solidify feelings of mattering. Ceremonies can be used to connect and
disconnect with others. She argues that institutions that focus on mattering will be more
successful in creating positive learning environments that encourage student involvement.
In the college campus, feelings of mattering and marginality can mean the
difference between persisting and dropping out. Tinto (1993) postulates that students
who feel comfortable with their environment are more likely to be successful. A campus
environment can feel more warm and welcoming when students feel that they belong.
It is important for all students at an institution to feel they matter and fit into the
campus. When persons feel alienated, they may seek attention, positive or negatively, as
a way of getting attention. Recent violent events on college campuses have left
administrators with more questions than answers about what could have been done to
reach out to these students. Following Schlossberg's theory, if these students felt that
they mattered and that others depended on them, maybe they would not have made
decisions that lead to the harm of others. There is no way to positively identify all the
variables that can lead a marginal person to the brink of danger. However, it is in
everyone's best interest, given the possible consequences, to extend to others the feeling
that they matter.
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Park (1982) labeled the marginal person as a personality type described as "one
who is living and sharing intimately in two distinct peoples, never quite willing to break
even if permitted to do so, with past and traditions, and not quite accepted, because of
prejudice, in the new society in which the individual seeks to find a place" (Park, 1982, p.
892). For the African American students entering a predominately white institution,
forced segregation can lead to self-segregation. When students feel like the campus does
not reflect their interest or serve their needs, they may feel marginalized and selfsegregate from the whole. This is especially true in instances of overt and covert
discrimination on college and university campuses.
Student Involvement Theory
Alexander Astin's (1984) Student Involvement Theory was intended to provide a
comprehensive theory for participation in higher education. Astin began to explore how
students spent time outside of class, and found that most of the student learning takes
place outside of the classroom. According to Astin (1984), involvement is not only
participation, but the meaning one attaches to that participation. The significance lies not
in the quantity, but the quality of interaction in meaningful activities, such as interactions
with faculty.
Astin (1984) states that student involvement refers to the amount of physical and
psychological energy that a student devotes to the academic experience.
According to Astin (1984), involvement refers to the investment of physical and
psychological energy in various objects. Astin adds that regardless of its object,
involvement occurs along a continuum and that involvement has both quantitative and
qualitative features. Quality can include the amount of time one devotes to a project.
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Quantity can refer to the serious and attention with which one approaches a task. The
amount of student learning and personal development associated with any educational
program is directly proportional to the quality and quantity of student involvement in that
program. The effectiveness of any educational policy or practice is directly related to the
capacity of the policy or practice to increase student involvement.
The absence of involvement can result in minority students feeling alienated,
particularly on predominately White campuses. Astin argues that this involvement is
largely contingent on the involvement of one's peer group. Marginal students may be
less likely to be apart of the mainstream group on campus, thus may have marginal
participation in activities of that peer group.
Chickering and Gamson (1987) identified dimensions that consistently enhanced
student learning. They labeled these dimensions "good practices" in undergraduate
education. These good practices included: student-faculty contact, cooperation among
students, active learning, academic effort/time on task, prompt feedback to students, high
expectations, and respect for diverse talents and ways of learning. When institutions are
lacking in an area, the students suffer. Fischer (2007) found that blacks students, more
that other minority students or non-minorities, had a negative perception of campus life.
This negatively impacts all students and can increase the likelihood of departure. Fischer
(2007) also suggests that interventions are needed to increase involvement of African
American students and in student organizations and improve the racial climate on
campus.
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African American Student Involvement
Sutton and Kimbrough's (2001) study examined trends in black student
involvement in traditional campus organizations on predominately white and
predominately black campuses. The study examined the experiences of black students in
Greek-lettered organizations as well as non Greeks. The researchers used the Student
Involvement and LeadershipScale to measure the involvement of 405 students in seven
southern states.
The major finding of the study is that minority student involvement takes place
largely within minority student organizations. The researchers suggest that this may be
due to the unique mission of minority student organizations and their commitment to
enhance the academic and social environment for Black students. The study also found
that most of the students in the survey considered themselves to be leaders, although they
may not hold a formal leadership position within a student organization. This leadership
is defined by providing service to others, on campus and particularly in their community.
They also suggest that traditional campus organizations should reach out to minority
students by becoming familiar with the leadership style of minority students. Student
affairs administrators must encourage minority students to see the value in participating
in student government and other traditional organizations. Advisors of multicultural
organizations must also encourage leadership within these organizations. On a final note,
Sutton & Kimbrough (2001) add that "despite incidents of racial and cultural
insensitively at many predominantly white institutions, Black students are surviving
socially and are involved within multicultural and traditional campus organizations" (p.
36).
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Guiffrida (2003) interviewed 88 students to examine African American student
organizations as agents of social integration. The major finding of the study is that
African American student organizations benefited members in establishing out-of-class
connections with faculty, provided them opportunities to give back to other Blacks, and
allowed them to feel comfortable by being around others perceived as like them. In
addition, the student organizations exposed students from predominately white home
communities to black culture. Students testified that they sought environments in which
they felt comfortable. This suggests that there were environments in which the students
were uncomfortable or marginalized. The study found that this was particularly true for
African American students from all-Black areas. Even students from predominately
white areas emphasized "how tiring it was being 'the only one' and the necessity of
having an all-Black environment in which they comfortable" (p. 310).
Mattering and Marginality of African American Students
Gossett, Cuyjet, & Cockriel (1996) examined African Americans' perception of
marginality in the campus culture. This comparative study examined African American
student's perception of marginality on predominately white campuses. The responses
were measured by a mattering/marginality survey instrument contrasting African
American students with non-minority students. The instrument was modified from
Schlossberg (1989) mattering scales, originally created to assess the perceptions of nontraditional students. To apply the survey to African American students, survey items were
changed to make reference specifically to race and ethnicity. The instrument,
Perceptionsof Community Survey, consisted of 60 Likert-type responses broken down
into six dimensions: academic and personal advising, interaction with members of the
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administration, classroom climate, interactions with faculty, interaction with peers, and
the diversity of campus services. Student perceptions were based on how the students
felt the institution cared about them in the six dimensions. The study examined the
perceptions of 1180 African American and non-minority students at four public PWls in
the midwest.
Valencic (1995, as sited in Gossett et al., 1996) found that there is a positive
correlation between involvement on campus and students' sense of mattering in relation
to administrators, peers, and faculty. The findings of this study indicate considerable
difference between African American and non-African American perceptions on issues of
marginality. The researchers found that on 45 questions African American students felt
marginalized. Non-African American students in the study did not perceive the
marginality felt by African American students. African American students felt
significantly marginalized in the classroom subscale as well as the faculty subscale. The
overall findings suggest that African American students perceived that they mattered less
to faculty than non-African American students did. African American students perceived
lack of sensitivity by the administration. The general perception in the services subscale
was that African American students perceived that campus services met their needs.
"Overall, African American students perceived the interactions with fellow students not
nearly as favorable as non-African American students see there fellow students" (Gossett
et al., p. 39). African American students reported feeling most comfortable, or more
comfortable than non-whites in the advising subscale. The researchers recommend that
institutions understand their environmental climate and the perceived climate of its
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students. The institutions can reduce marginality of African American students by being
sensitive to their concerns in and out-of-the classroom.
Grant and Breese (1997) used a qualitative research design to examine
marginality theory as it relates to African American. The study sought to determine
individual perceptions of the environment and how this perception may interact with
racial identity. The data were obtained by interview using a series of questions. The
study took place at an urban, public university in the midwest. The study measured the
following student responses to marginality as noted in the literature review: affected,
emulative, defiant, emissarial, withdrawn, and balanced. The findings of this study
indicated that only one reaction to marginality, withdrawn, was identified as having
solely detrimental effects on individual's success. That is to say that there were some
beneficial elements to the other reactions. The one reaction that had solely beneficial
effects was emissarial. The researchers concluded that students "perceptions and
reactions to marginality were influenced by their varying personal influenced by their
varying persona experiences, abilities sand social factors" (p. 203).
Summary of the Literature Review
The research on African American students has uncovered various barriers to
involvement and persistence that African American students face at predominately white
institutions and has offered suggestions for practice and further research. Quantitative
and qualitative methods have been used to solicit African American students' attitudes
and perceptions of the campus environment. There has been little research however, on
how students feel they matter to the institution. This study sought to investigate the
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problem further by adding to the knowledge-base of how to better serve diverse student
populations in higher education.
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CHAPTER THREE
METHODOLOGY
Context of the Study
This study was conducted at Rowan University located in Glassboro, New Jersey.
Rowan University is a four year, selective, public university with an enrollment of nearly
10,000 undergraduate students who represent the Mid-Atlantic States and 30 foreign
countries. More than 150 clubs and organizations offer students professional, cultural
and service activities. The university offers 57 undergraduate majors among seven
colleges (Business, Communication, Education, Engineering, Fine & Performing Arts,
Liberal Arts & Sciences and Continuing & Professional Education) and The Graduate
School offers certification programs, 38 master's degrees and specializations, and a
doctoral program in educational leadership.
Population and Sample
The targeted population for this study were African American undergraduate
students enrolled at Rowan University during the 2007-2008 academic year. A
convenience sample of approximately 200 subjects was selected. The restriction of the
sample to African Americans is appropriate, since the study examined conditions of
mattering and marginality among the minority group. Comparisons were not made with
other minority groups or the majority group on the campus. The sample included
traditional and non-traditional undergraduate students. The study focused on recruiting
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African American students via convenience sampling and affiliation with self-identifying
student organizations and the Office of Multicultural Affairs.
Students were recruited from meetings and programs of minority student
organizations including: Black Cultural League, The Council for African American
Studies, SOCA, EOF/MAP Student Council, Harvey E. Flack Male Mentoring Program
and the Ujima female component and the NAACP. The students were also recruited from
Black Greek Letter Organizations and Honor Societies. Surveys were administered to
qualifying students in the EOF/MAP program. A recruitment table was set up in the
offices of Multicultural Affairs, Student Activities, and Service Learning and
Volunteerism. Students were also selected from subjects in the Multicultural
Organizations Retreat, and Dining for Diversity series.
Instrumentation
The instrument used to assess student's mattering and marginality perceptions,
was adapted from previous research. The quantitative instrument used in this study,
Perceptionson Community/Environment (PCE), was designed by Michael Cuyjet to
assess students' perception of matters pertaining to their relative acceptance in a college
or university environment with particular emphasis on issues related to the racial/ethnic
identity. The instrument was modified from 60 to 30 items to account for an even
distribution of variables, and significance based upon responses from a pilot test.
The first section of the instrument (Appendix C) consisted of 30 statements
focused on six dimensions of the institutional environment using a 4 point Likert scale.
The scale was arranged according to 4-strongly agree, 3-agree, 2-disagree, 1-strongly
disagree. By design, there was no neutral response.
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The items were written in a format intended to reflect the five components of
mattering identified by Schlossberg (1989)-attention, importance, dependence, egoextension, and appreciation. The survey covered six dimensions of campus life:
academic and personal advising, interaction with members of administration, classroom
climate, interaction with faculty, interaction with peers, and the delivery of campus
services. The survey also gathered demographic information concerning, race/ethnicity,
class year, residence, and enrollment status. Included in the demographic information
were quantitative items concerning work status, hours worked per week, student
organization involvement, and out of class meetings faculty. Consent was obtained
verbally and indicated on the instrument.
Following approval from the Institutional Review Board of Rowan University,
(Appendix A) a pilot test of the survey was conducted. Three students were given the
survey in order test the readability and face validity. Based on responses, the survey
instrument was reduced to five questions per mattering dimension resulting in a total of
30 Likert style statements.
Data Collection
The students' opinions were collected in informal learning spaces including
student organizations. Permission was granted from organizational leadership of each
student organization to administer the survey. The survey was administered in March
and April 2008. An informed consent form was attached to the survey (Appendix B). All
students were notified of the voluntary nature of the survey and their right to refuse or
discontinue participation at any time without penalty. Comments on students' verbal
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reactions at these times are recorded in the discussion of this study. The data were
collected over a three week period.
Data Analysis
The independent variables of this study induced race, enrollment status, residence,
and work status. Information for these variables was collected in the final part of the
Perceptionson Community/Environment(PCE) survey. The dependent variables were
the opinions students had towards their mattering and marginality in the dimensions of
academic and personal advising, interaction with members of administration, classroom
climate, interaction with faculty, interaction with peers, and the delivery of campus
services. Variations of student's opinions of the different levels of mattering were
explored using Statistical Package for the Social Sciences (SPSS) computer software.
The impact of the independent variables on the dependent variables was studied using
cross-tabular analysis obtained through SPSS. Correlations and descriptive statistics
were used to examine the data in regards to the research questions.
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CHAPTER FOUR
FINDINGS
Study findings are the result of surveys that were collected over a three-week
period to find mattering or marginality in selected Rowan students' perception of the
campus environment based on six dimensions. Survey responses were analyzed using
SPSS software.
Profile of the Sample
The subjects in this study were undergraduate students who self identified as
African American/Black. One hundred forty subjects were surveyed. The survey
subjects were considered a convenience sample because survey distribution was based on
their availability and willingness to participate. Some of the students were purposely
selected by membership in self-identifying minority organizations on the Rowan campus.
A total of 200 surveys were distributed, 140 surveys were returned yielding a
return rate of 70%. Three subjects who were not able to attend the meetings in the three
weeks that the survey was conducted were emailed the instrument. All of these subjects
returned the survey via email and were students at Rowan University.
Table 4.1 presents gender percentage, racial ethnicity, class level, enrollment
status and residence of the subjects. Of the 140 surveyed, the majority, 55.7% were
female and 44.3% were male. The table also presents the subjects racial selfidentification. Two respondents did not answer this question. Therefore, 138 of the 140
respondents provided ethnic identification. For the purposes of this study, Black/African
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American students were the target population and therefore represented 90% of the
subjects. The instrument instructed subjects to check all ethnic groups that apply. Those
who identified as, Hispanic, Latino or Chicano made up 4.3% of the sample. Asian
American or Pacific Islanders made up 2.1% of the sample. The smallest groups
represented, were those who identified as Multiracial at 1.4% and 1 American Indian
totaling 0.7% of the sample.
Table 4.1 also indicates the class level of the survey sample. The overwhelming
majority of student respondents, 98.6%, were undergraduates. Juniors represented the
majority of respondents at 28.6%. However, freshmen were only slightly below juniors,
making up 27.1% of the sample. The next largest groups were seniors who made up
23.6% of the sample, and sophomores who represented 19.3% of respondents. There
were 1.4% post-baccalaureate students represented in the sample. Of the total subjects,
94.3% were enrolled full time compared to 5.7% part time students.
Table 4.1 also presents the residence status of the subjects. Ninety-six percent of
the subjects resided in a residence hall on campus. The data indicate that 28.6% of
respondents lived in an apartment with friends or family, 15.0% and 13.6%, respectively.
Additionally, the table indicates that one subject (.7%) resided in a fraternity/sorority
house. Two respondents indicated their residence was "other" (1.4%). One subject did
not respond to this question.
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Table 4.1
DemographicProfile of Subjects
N=140
Frequency

%

Female
Male

78
62

55.7
44.3

Black/African American
Hispanic, Latino or Chicano
Asian American or Pacific Islander
Multiracial
American Indian
Missing

126
6
3
2
1
2

90.0
4.3
2.1
1.4
.7
1.4

Freshmen
Sophomore
Junior
Senior
Post-baccalaureate

38
27
40
33
2

27.1
19.3
28.6
23.6
1.4

132
8

94.3
5.7

96
1
21
19
2
1

68.6
.7
15.0
13.6
1.4
.7

Gender

Ethnicity

Class Level

Enrollment Status
Full time
Part time
Residence
Residence Hall
Fraternity/Sorority House
House or Apartment with friends
House or Apartment with family
Other
Missing
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M

SD

1.44

.449

3.05

.473

2.53

1.166

1.06

.223

1.78

1.216

Table 4.2 refers to the work status of the respondents. The majority (60%) of the
study subjects did not work on campus, compared to 38% who indicated they did.
Seventy percent of subjects responded with the average number of hours worked per
week. Around 30% of respondents indicated that they did not work any hours on
campus. Of the remaining 70%, the majority (9.3%) reported to have worked an average
of 20 hours per week. The statistical average number of hours worked per week was
7.36. In addition, 27.1% of subjects worked less than 20 hours per week.
Table 4.2
On-Campus Work Status of Subjects
r\

N=140
Frequency

~II~ln1
rT~I

M

SD

1.61

.490

7.36

8.528

./

Work Status
54
84
2

Works on campus
Does not work on campus
Missing

38.6
60.0
1.4

Reported average number of hours worked each week
0

43

30.7

2

1

.7

3

2

1.4

4

4

2.9

5

1

.7

6

3

2.1

7

5

3.6

8

4

2.9

10

6

4.3

11

1

.7

12

3

2.1

15

4

2.9

16

3

2.1

19

1

.7

20

13

9.3

greater than 20

4

2.9

missing

42

v

25

30.0

Table 4.3 describes the off campus work status of the subjects. The majority
(57.9%) of respondents did not work off campus, compared to 37.9% who reported that
they were employed off campus. Regarding the average number of hours worked each
week off campus, the majority responded that they worked zero hours off campus. Some
respondents, who replied that they worked off campus, did not provide the average
number of hours worked. As with on-campus employment, the majority of respondents
worked an average of 20 per week off campus.
Table 4.3
Off-Campus Work Status of Subjects
IIUIIILIVI

~II II~IUIU

I~V~L~V1
CL

N=140
requency
F

%

53
81
6

37.9
57.9
4.3

Work Status
Works off campus
Does not work off campus
Missing
Reported average number of hours worked each week
0
2
3
5
6
7
10
12
15
16
18
20
24
25
30
36
40
missing
v

26

46
1
1
1
3
1
5
2
3
2
1
12
2
8
4
1
6
41

32.9
.7
.7
.7
2.1
.7
3.6
1.4
2.1
1.4
.7
8.6
1.4
5.7
2.9
.7
4.3
29.3

M

SD

1.60

.491

10.99

12.772

Table 4.4 presents the data concerning subject's involvement in student
organizations. Most of the students (89.6%) were involved in three or less student
organizations. Thirty-seven percent reported that they were not active in any student
organizations. There was an equal percentage (18.6%) of students involved in 1 or 3
student organizations. Of the sample, 12.1% reported being active in 2 student
organizations. Less than 10% reported that they were active in greater than 3 student
organizations. Five subjects (3.6%) in the sample did not respond to this item.

Table 4.4
Subjects Active Involvement in Student Organizations
N=140
Frequency
Reported number of student organization
0
1
2
3
4
5
6
7
missing

%

52
26
17
26
9

37.1
18.6
12.1
18.6
6.4

2
2
1
5

1.4
1.4
.7
3.6

M

SD

1.5

1.588

Table 4.5 represents the number of times students reported meeting with faculty
outside of the classroom in the previous semester. The largest group of respondents
(27.1%) reported that they had not met with their instructors outside of the classroom. Of
those who reported meeting with faculty outside of class, over 65% met 1 to 10 times.
However, (55%) met less that five times with faculty outside of the classroom.
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Table 4.5

Subjects Out-of-Class Meetings with Faculty
N=140
Frequency
Reported number of student organization
0
1
2
3
4
5
6
10
12
15
25
30
missing

38
8
25
18
8
15
5
10
1
1
1
1
9

28

%

27.1
5.7
17.9
12.9
5.7
10.7
3.6
7.1
.7
.7
.7
.7
6.4

M

SD

3.29

4.323

Analysis of the Data
Research Question 1: What are selected African American students perceptions of
the dimensions of the institutional environment: academic and personal advising,
interaction with members of the administration, classroom climate, interactions with
faculty, interaction with peers, and the diversity of campus services?
Building on Schlossberg's (1989) research on mattering, Cuyjet (1996) designed a
60-item Likert-scale instrument, Perceptionson Community Survey instrument to
measure African American students' perceptions of mattering and marginality in six
dimensions of the campus environment. A modified instrument was used in this study
that included statements relevant to the dimensions of advising, administration, classroom
climate, peer interaction, faculty interaction, and campus services. Each dimension will
be treated separately and later compared.
Table 4.6 displays student responses to survey items related to academic and
personal advising. The first item, "My advisor remembers my name," had a mean value
of 2.92 (SD=l.015), with 34.3% strongly agreeing, 33.6% agreeing, and a combined 30%
disagreeing or strongly disagreeing. Similarly, the statement, "I have an academic
advisor who is helpful," had a mean value of 2.92 (SD=.906), with 67.8% strongly
agreeing and agreeing, and 30.7% disagreeing and strongly disagreeing. There was a
slightly higher mean value (M=3.00, SD=.799) response to the statement: "There has
always been an advisor available to talk with me if I need to ask a question." Twenty
percent of respondents disagreed or strongly disagree with this statement. The highest
mean was on the item, "I know what I need to do to graduate," with 83.6% either strongly
agreeing or agreeing, compared to 15% disagreeing or strongly disagreeing.
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Table 4.6
Academic and PersonalAdvising
Strongly
Agree
Freq
%

Agree

Disagree

Strongly
Disagree
Freq
%

Freq

%

Freq

%

34.3

47

336

25

17.9

17

12.1

43

30.7

52

37.1

34

24.3

9

6.4

36

25.7

75

53.6

20

14.3

8

5.7

When my advisor does not know the
answers to my questions, he or she
will seek out the answers.
n=137, SD=.790, M=3.02

38

27.1

70

50.0

23

16.4

6

4.3

I know what I need to do to graduate.
n=138, SD=.790, M=3.22

56

40

61

43.6

16

11.4

5

3.6

My advisor remembers my name.
n=137, SD=1.015, M=2.92

48

I have an academic advisor who is
helpful.
n=138, SD=.906, M=2.93
There has always been an advisor
available to talk with me if I need to
ask a question.
n=139, SD=.799, M=3.00

Table 4.7 displays data related to subjects responses to items related to campus
administration. The item with the highest mean value 3.00 (SD=.626) was, "I feel

welcome on campus," with 82.9% strongly agreeing and agreeing, and 16.4% disagreeing
or strongly disagreeing. The item with the lowest mean, emphasizing marginalization,
"Administrative staff treat African American student differently than they do White

students," had a mean score of 2.37 (SD=.836) with 10% strongly agreeing, 25% strongly
disagreeing, 52.1% disagreeing, and 9.3% strongly disagreeing. There was a higher

percentage of students agreeing or strongly agreeing, 64.3% that "the administration
focuses its attention mainly on the issues of the ethnic majority (Caucasian) students,"
(M=2.86, SD=.836) than those disagreeing (31.4%) or strongly disagreeing (3.6%).
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Table 4.7
Administration

Strongly
Agree

Agree

Disagree

Strongly
Disagree

Freg

%

Freg

%

Freg

%

Freg

%

university.
n=140, SD-.723, M=2.95

26

18.6

88

62.9

19

13.6

7

5.0

I feel welcome on campus.
n=139, SD=.626, M=3.00

25

17.9

91

65.0

21

15.0

2

1.4

35

25.0

55

39.3

44

31.4

5

3.6

14

10.0

35

25.0

73

52.1

13

9.3

19

13.6

57

40.7

52

37.1

9

6.4

I feel like I'm treated fairly by the

The administration focuses its attention
mainly on the issues of ethnic majority
(Caucasian) students.
n=139, SD=.836, M=2.86

Administrative staff treat African
American students differently than they

do White students.
n=135, SD-.799, M=2.37

The administration seems to consider
African American students priorities as
important as White student priorities.
n=137, SD=.804, M=2.63

Table 4.8 displays subjects responses to questions that pertained to classroom
climate. The item with the highest mean value 2.91 (SD=.770) was, "I find it easy to
speak out in class," with 73.6% strongly agreeing and agreeing, and 25.7% disagreeing or
strongly disagreeing. The majority of respondents, 67.7% (M=2.86, SD=.821) agreed or
strongly agreed with the statement, "I am often expected to represent my entire race in
discussions in class." Responses to the item, "the atmosphere in my classes makes me
feel like I belong," which emphasizes mattering, were split, with 62.9% strongly agreeing
or agreeing, compared to 36.5% strongly disagreeing or disagreeing. Nearly 60% of
subjects agreed or strongly agreed that "It is (or seems to me that it would be)
uncomfortable to be the only African American in an entire class," compared to 40%
disagreeing or strongly disagreeing. The item with the lowest mean, 2.34 (SD=.940) was
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unless, "I have another student of my race in class, it difficult to want to be there."
Nearly 60% of respondents strongly disagreed or disagreed with this statement, compared
to 37% who strongly agreed or agreed.
Table 4.8
Classroom Climate
Strongly
Agree
Freg
%

Agree

Disagree

Freg

Strongly
Disagree
Freg
%

Fre

%

39

27.9

12

8.6

The atmosphere in my classes makes
me feel like I belong.
n=139, SD=.771, M=2.64

13

9.3

75

%3.6
53.6

I find it easy to speak out in class.
n=139, SD=.770, M=2.91

29

20.7

74

52.9

30

21.4

6

4.3

I am often expected to represent my
entire race in discussions in class.
n=138, SD-.821, M2.86

33

23.6

58

41.1

42

30.0

6

4.3

It is (or seems to me that it would be)
uncomfortable to be the only African
American student in an entire class.
n=137, SD=.978, M=2.77

39

27.9

42

30.0

42

30.0

14

10.0

Unless I have another student of my
race in class, it is difficult to want to
be there.
n= 136, SD=.940, M=2.34

17

12.1

35

25.0

61

43.6

23

16.4

Table 4.9 displays items related to faculty interaction in the campus environment.
The item with the highest mean, "My professors make the classroom experience good for
students of all races," had a mean score of 3.01 (SD=.659) having 81.4% strongly
agreeing or agreeing, and 17.7% disagreeing or strongly disagreeing. There were similar
responses to the item, "my professors seem open to having a diversity of students in their
classes," which had mean score of 2.99 (SD=.705). Over 77% disagreed or strongly
disagreed with the item, "my professors will not make time to talk with me out of class,"
compared to 22% of those who agreed or strongly agreed. The majority of responders
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(71.4%) also disagreed or strongly disagreed the statement "my professors seem to

recognize the White students in class, but not the African American students."
Table 4.9
Faculty
Strongly
Agree
Freq
%

Agree

Disagree

Freq

%

Freq

%

Strongly
Disagree
Freq
%

My professors will not make time to
talk with me out of class.
n=140, SD=.816, M=1.95

6

4.3

25

17.9

65

46.4

44

31.4

Faculty use examples relevant to
people of my race in their lectures.
n=137, SD=-.793, M=2.57

12

8.6

68

48.6

43

30.7

14

10.0

My professors seem open to having
a diversity of students in their
classes.
n= 140, SD=.705, M=2.99

29

20.7

86

61.4

20

14.3

5

3.6

My professors make the classroom
experience good for students of all
races.
n=139, SD=.659, M=3.01

29

20.7

85

60.7

23

16.4

2

1.4

13

9.3

25

17.9

69

49.3

31

22.1

My professors seem to recognize the
White students in class, but not the
African American students.
n=138, SD=-.876, M=2.14

Table 4.10 present findings from survey items related to African American
students' perceptions of interaction with peers. The majority of respondents (86%)
agreed or strongly agreed with the statement, "I interact with my fellow student of other
races out of class." Additionally, most students (65%) disagreed or strongly disagreed
with the survey item, "My race sometimes gets in the way of my interactions with fellow
students," compared with 32% whom agreed or strongly agreed. Results were more
closely split between those agreeing or strongly agreeing (42%) and those strongly
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disagreeing or disagreeing (55%) with the item, "African American Students are not
considered to be serious student by White students."
Table 4.10
Peer Interaction
Strongly
Agree
Freq
%

Agree

Disagree

Freq

%

Freq

%

Strongly
Disagree
Freq
%

I get support from my classmates
when Ineed it.
n= 140, SD=.804, M=2.81

24

17.1

75

53.6

31

22.1

10

7.1

I interact with my fellow students of
other races out of class.
n= 140,SD=.697, M=3.21

50

35.7

72

51.4

16

11.4

2

1.4

It is fun to compete academically with
students of different races.
n= 140, SD=.710, M=3.01

35

25.0

73

52.1

31

22.1

1

.7

African American students are not
considered to be serious students by
White students.
n= 136, SD=.869, M=2.49

21

15.0

38

27.1

64

45.7

13

9.3

My race sometimes gets in the way of
my interactions with fellow students.
n=137, SD=.880,M=2.22

13

9.3

32

22.9

64

45.7

28

20.0

Table 4.11 displays data related to the delivery of campus services. Seventy-five

percent of respondents agreed or strongly agreed with the survey item, "there have been
extracurricular activities that appeal to my interest." To the item, "there are student
services on campus I have needed but have not be able to get," 43% of student responded
that they agreed or strongly agreed compared with 57% who disagreed or strongly

disagreed. Fifty-eight percent of respondents agreed or strongly agreed "there is a
meeting area on campus where African American students feel 'at home' "compared
with 40% who strongly disagreed or disagreed. To the item, "there are services on
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campus designed specifically to help African American students," 66% agreed or
strongly agreed, with 32% who disagreed or strongly disagreed.

Table 4.11
Campus Services
Strongly
Agree
Freq
%

Agree

Disagree

Freq

%

Freq

%

Strongly
Disagree
Freg
%

There are student services on campus I
have needed but have not been able to
get.
n=139, SD=.745, M=2.46

13

9.3

46

32.9

72

51.4

8

5.7

There are services on campus designed
specifically to help African American
students.
n=139, SD=.792, M=2.82

27

19.3

66

47.1

40

28.6

6

4.3

24

17.1

58

41.4

39

27.9

17

12.3

There are sufficient extra-curricular
activities for me on campus.
n=138, SD=.876, M=2.81

30

21.4

64

45.7

32

22.9

12

8.6

There have been extracurricular
activities that appeal to my interest.
n=138, SD=.740, M=2.91

26

18.6

80

57.1

26

18.6

6

4.3

There is a meeting area on campus
where African American students feel
"at home."
n=138, SD=-.911, M-2.64
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Research Question 2: In which dimensions of the campus environment do
African American students at Rowan University perceive they matter most and are most
marginalized?
The mean scores were used to determine the dimensions students perceived
mattering the highest. Ten of the 30 responses were negative statements. For example,
"My professors will not make the time to talk with me out of class." The remaining
statements were classified as positives statements like, "I get support from my classmates
when I need it." The mean scores were inversed to reflect the opposite of the negative
statements.
Table 4.12 displays the descending mean scores for each survey item. According
to the data, items in the advising category had the highest cumulative mean score of
15.06 and average mean of 3.018. All five items in the advising dimension were in the
top 11 based on mean score. Items in the faculty dimension had the second highest mean
score of 14.48 average mean score of 2.896. Peer Interaction was ranked 3 rd in terms of
cumulative mean score, 14.38, with a 2.876 being the mean score. Items with the lowest
average mean score were services (2.744), administrative(2.670), and classroom (2.516)
dimensions.
Specifically, the highest ranked items by mean score were (a) "I know what I
need to do to graduate" (M=3.22), followed by (b) "I interact with fellow students of
other races out of class" (M =3.21), (c) "My professors will not make time to talk with
me out of class" (M-3.05), (d) "When my advisor does not know the answer to my
questions he or she will seek out the answers" (M-3.02), and (e) "My professors make
the classroom experience good for student of all races" (M=3.01), respectively. The
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lowest ranked items by mean score were, "I am often expected to represent my entire race
in discussions in class" (M=2.14), "The administration focuses its attention mainly on
issues of ethnic-majority (Caucasian) students" (M 2.14), "It is (or seems to me that it
would be) uncomfortable to be the only African American student in an entire class" (M
=2.23), "There are student services on campus I have needed but not been able to get" (M
=2.54), "African American students are not considered to be serious students by White
students" (M=2.57), "Faculty use examples relevant to people of my race in their
lectures" (M=2.57), respectively.
Table 4.12
Statements by DescendingMeans
Statement

M

I know what I need to do to graduate.
I interact with fellow students of other races out of class.
My professors will not make the time to talk with me out of class.
When my advisor does not know the answers to my questions, he or she will seek out the answers.
My professors make the classroom experience good for students of all races.

3.22
3.21
3.05
3.02
3.01

It is fun to compete academically with students of different races.
There has always been an advisor available to talk with me ifI need to ask a question.
I feel welcome on campus.
My professors seem open to having a diversity of students in their classes.
I feel like I'm treated fairly by the university.
I have an academic advisor who is helpful.
My advisor remembers my name.
There have been extracurricular activities that appeal to my interests.

3.01
3.00
3.00
2.99
2.95
2.93
2.92
2.91

I find it easy to speak out in class.
My professors seem to recognize the White students in class, but not African American students.
There are services on campus designed specifically to help African American students.
There are sufficient extra-curricular activities for me on campus.

2.91
2.86
2.82
2.81

I get support from my classmates when I need it.
My race sometimes gets in the way of my interactions with fellow students.
Unless I have another student of my race in class, it is difficult to want to be there.
There is a meeting area on campus where African American students feel "at home."
The atmosphere in my classes makes me feel like I belong.
The administration seems to consider African American student priorities as important as White student
priorities.
Administrative staff treat African American students differently than they do White students.
Faculty use examples relevant to people of my race in their lectures.
African American students are not considered to be serious students by White students.

2.81
2.78
2.66
2.64
2.64
26
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2.63
2.57
2.57

There are student services on campus I have needed but not been able to get.
It is (or seems to me that it would be) uncomfortable to be the only African American student in an entire class.
The administration focuses its attention mainly on issues of ethnic-majority (Caucasian) students.
I am often expected to represent my entire race in discussions in class.

2.54
2.23
2.14
2.14

Research Question 3: Is there a significant relationship between the student's
perception of mattering or marginality in the six dimensions of the institutional
environment?
Since classroom environment ranked the lowest by average mean score based on
student perceptions, it was logical to explore correlations between classroom and faculty
aspects as well as between classroom and peer aspects of the campus environment.
Pearson product moment correlations were used to determine significant relationships
among the items at a significance level of .05 and .01.
Table 4.13 displays significant correlations related to "The atmosphere in my
classes makes me feel I belong." There were a moderately weak correlation between
"The atmosphere in my classes makes me feel I belong" and "I find it easy to speak out in
class" (r=.272, p=.001 at p<.0l) level. There were a moderately weak correlation
between "The atmosphere in my classes makes me feel I belong" and "I interact with
fellow student of other races out of class" (r=.272, p=.001) at p<.O1 level.
Table 4.13
Significant Correlations"The atmosphere in my classes makes me feel like I belong"
Statement
I interact with fellow students of other races out of class.
n=139
I find it easy to speak out in class.
n=138
** Correlation is significant at the 0.01 level (2-tailed).

r coefficient
.266**

p-level
.002

.272**

.001

Table 4.14 displays significant correlations related to "I find it easy to speak out
in class." There was a moderate positive correlation between "I find it easy to speak out
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in class" and "I interact with fellow student of other races out of class" (r = .401, p =
.000) at p<.01 level. There was a moderate negative correlation between "I find it easy to
speak out in class" and "It is or (seems to me that it would be) uncomfortable to be the
only African American student in an entire class" (r = -.402, p = .000) at p<.01 level.
There was a moderate positive correlation between "Ifind it easy to speak out in class"
and "I get support from my classmates when I need it" (r

.381, p

=

.000) at p<.01 level.

Table 4.14
Significant Correlations "I find it easy to speak out in class"
Statement
My professors seem to recognize the White students in class, but not African
American students.
n=137
My race sometimes gets in the way of my interactions with fellow students.-.313**
n= 136
It is or (seems to me that it would be) uncomfortable to be the only African
American student in an entire class.
n= 136
My professors seem open to having a diversity of students in their classes.
n= 139
I get support from my classmates when I need it.
n=139
I interact with fellow students of other races out of class.
n=139
* Correlation is significant at the 0.05 level (2-tailed).
** Correlation is significant at the 0.01 level (2-tailed).

r coefficient

p-level

-.269*

.001
.000

-.402**

.000

.358**

.000

.381**

.000

.401**

.000

Table 4.15 displays correlations related to "It is or (seems to me that it would be)
uncomfortable to be the only African American student in an entire class." There was a

moderate negative correlation between "It is or (seem to me that it would be)
uncomfortable to be the only African American student in an entire class and I interact
with fellow students of other races out of class" (r = -.369, p
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=

.000) at p<.01 level.

Table 4.15
Significant Correlations"It is (or seems to me that it would be) uncomfortable to be the only
African American student in an entire class "
Statement
r coefficient
p-level
I interact with fellow students of other races out of class.
-.369**
.000
n=137
My professors seem to recognize the White students in class, but not African
American students.
.287**
.001
n=137
My race sometimes gets in the way of my interactions with fellow students.
.307**
.000
n= 136
African American students are not considered to be serious students by White
students.
.362**
.000
n=134
Unless I have another student of my race in class, it is difficult to want to be
there.
.480**
.000
n= 134
** Correlation is significant at the 0.01 level (2-tailed).

Table 4.16 displays significant correlations for the statement "Unless I have
another student of my race in class, it is difficult to want to be there." There was a
moderately weak positive correlation between this statement and "My race sometimes
gets in the way of my interactions with fellow students" (r=.352, p=.000) at p<.01 level.
There was a moderately weak positive correlation between this statement and "My
professors seem to recognize the White students in class, but not African American
students" (r=.352, p=.000) at p<.01 level.
Table 4.16
Significant Correlations "Unless I have another student of my race in class, it is difficult to want
to be there"
Statement
My race sometimes gets in the way of my interactions with fellow students.
n=134
My professors seem to recognize the White students in class, but not African
American students.
n=135
** Correlation is significant at the 0.01 level (2-tailed).
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r coefficient

p-level

.352**

.000

.352**

.000

Research Question 4: Is there a significant relationship between Rowan
University's African American undergraduate students' perceptions of mattering and
marginality and student expressed levels of involvement in student organizations?
Table 4.4 reports that 56% of students were involved in less than one student
organization. There is a moderate negative correlation (r = .267, p = .008) at p<.01 level,
between number of student organizations students are actively involved in and the
number of hours worked off campus each week.
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CHAPTER FIVE
SUMMARY, DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS
Summary of the Study
African American student's perceptions of the campus environment have been
largely ignored in the literature concerning student success. Schlossberg (1989)
identified four aspects of mattering originally identified by Rosenberg and McCullough:
attention, importance, ego-extension, dependence and added appreciation to the list.
Researchers Gossett, Cuyjet, and Cockriel (1996) examined these elements using a
modified version of Schlossberg's mattering scales to measure how African American
students perceived they mattered to their institution in the dimensions of advising,
administration, classroom, faculty, peers, and services.
In this study, African American students at Rowan University were surveyed to
determine the perception of mattering and marginality in these same dimensions of the
campus environment. The study was based on the premise that students who perceive
they matter to their institution would be more involved and engaged resulting in more
positive academic gains. The study also attempted to determine student perceptions of
advising relationships, administrative interactions, classroom climate, peer interactions,
faculty interactions and diversity of campus services. The study sought to determine
which dimension of the campus environment the subjects felt the most mattering or
marginality. Further, this study sought to determine if there was relationship between the
dimensions of the institutional environment. Lastly, the study aimed to find out if there
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was a statistical relationship between student perception of the environment and their
involvement in student organizations. The study was limited in that it was not designed
to measure cause and effect relationships; it impossible to determine why students are
involved or are not involved in student organizations.
A survey was carefully conducted of selected African American students at
Rowan University. The students were chosen from their involvement in events and
meetings sponsored by self-identifying student organizations at Rowan University. A
survey based upon the work of Cuyjet was used in the study. Upon receiving approval by
the Institutional Review Board (IRB) (Appendix A), a total of 200 surveys were
distributed, 140 surveys were returned yielding a return rate of 70%. The first section
contained statements focused on six dimensions of the institutional environment using a 4
point Likert scale. The scale was arranged according to 4-strongly agree, 3-agree, 2disagree, 1-strongly disagree. By design, there was no neutral response.
The subjects were asked to respond to the degree in which they agreed with the
statement. A second section on the survey obtained demographic information including,
race/ethnicity, gender, enrollment status, and residence. This section also included one
question regarding the number of student organizations the subjects were actively
involved in and another question asking the number of times in the previous semester the
subjects met with their instructors outside of the classroom.
The survey data were coded and analyzed using the Statistical Package for the
Social Services (SPSS) computer software. Descriptive statistics were calculated
including frequencies, means, percentages and standard deviations for the perception of
students regarding the institutional environment. Means were used to determine which
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dimensions students perceived the most mattering or most marginality. A Pearson
product moment correlation was calculated to determine the relationship between
variables.
Discussion of the Findings
Research Question 1: What are selected African American students perceptions of
the dimensions of the institutional environment: academic and personal advising,
interaction with members of the administration, classroom climate, interactions with
faculty, interaction with peers, and the diversity of campus services?
Students perceived that they matter in the dimension of academic and personal
advising. Results suggest that students felt important to their advisor. Students also
perceived they hold the attention of their advisors, in that the advisors remembered their
names. Results indicated students are able to depend on their advisor for information and
resources. According Schlossberg (1989), attention, dependence, and importance are
vital aspects of mattering. Results suggest that these feelings of mattering had a positive
relationship to the subjects knowing what they needed to do to graduate. This confirms
Tinto's (1993) findings that students who feel more comfortable in their environments are
more likely to be successful and persist.
In the administrative subscale, students perceived mattering in that they felt
welcomed on campus (83% agreeing) and perceived they were treated fairly by the
university (82% agreeing). In contrast, statements specifically stating "administration,"
regarding interactions with administration were not viewed favorably. Many students felt
marginalized in their interactions with the administration. Specifically, 64% perceived
that the administration focuses its attention mainly on majority student issues and
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priorities (54%). Students also felt marginalized in their perceived differences in
administrators' treatment of African American and White students. This confirms
previous research by Allen (1992) found that African American students faced a lack of
integration on predominately white campuses. Gossett, Cuyjet, and Cockriel (1996)
found in their study presence that African American students perceived a lack of
sensitivity by the administration.
Additionally, the findings indicate that students perceived they are marginalized
in relation to the classroom climate. An indication is present in the 65% of the subjects
rejecting that they must represent their "entire race" in discussions in class. This finding
is consistent with Gossett, Cuyjet, and Cockriel (1996) who stated, "Fifty-eight percent of
the African American students seem to feel pressured to represent their entire race rather
than respond as a unique individual" (p. 40). Moreover, 58% of the subjects indicated
they felt marginalized by being the only African American student in an entire class. This
finding is consistent with Guiffrida's (2003) qualitative study, which reported a similar
problem, even for students who were from predominately white home areas.
In addition, students rejected that they perceived they mattered to the faculty.
Over 77% disagreed with the statement that professors would not make time to meet with
them. Students also perceived a sense of mattering as faculty made the classroom
experience good for students of all races. This is consistent with Gossett, Cuyjet, and
Cockriel (1996) who found that African American students felt comfortable with the
faculty at their university. However, students did not feel the faculty used examples
relevant to their race in their lectures. Furthermore, students in this study did not
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perceive that white students were recognized by faculty more than African American
students were as was the finding of Gossett, Cuyjet, and Cockriel.
Results suggest that students reported feeling comfortable (87%) interacting and
competing academically (77%) with students of other races. Two thirds (66%) perceived
their race does not get in the way of these interactions. Although the interactions were
viewed favorably, many students (42%) perceived they are not considered to be serious
students by white students. This is consistent with the research of Gossett, Cuyjet, and
Cockriel (1996) who found major differences in this question when comparing white
students to black student responses.
African American students in this study perceived there are sufficient activities on
campus to appeal to their interests. Seventy percent of students perceived there are
services designed specifically to help African American students succeed, but less (58%)
perceive there is a place on campus where African American students feel "at home."
This is similar to the findings of Gossett, Cuyjet, and Cockriel (1996) that white students
more so than African American students perceived there was a place on campus where
African American students feel "at home." Also, a significant number of students in the
study (42%) reported they are in need of services but have not been able to get them at
Rowan University.
Research Question 2: In which dimensions of the campus environment do
African American students at Rowan University perceive they matter most and are most
marginalized?
According to the data, subjects in this study perceived the highest level of
mattering in the advising subscale. This is comparable to Gossett, Cuyjet, and Cockriel
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(1996) who found advising was the only subscale in which African American students
felt more comfortable than non-African American students. Students reported perceiving
more marginality in the classroom subscale similar to Gossett, Cuyjet, and Cockriel
(1996) findings that "African American students perceived themselves to be marginalized
in the classroom" (p. 40).
Research Question 3: Is there a significant relationship between the student's
perception of mattering or marginality in the six dimensions of the institutional
environment?
Results suggest that it was not easy for students to speak out in class if they are
the only African American student in class. Results suggest that being the only African
American student in a class made it hard for the students to want to be there. Feeling
comfortable speaking out in class was positively related to the subjects' comfort
interacting with students of other races and their perceived openness of the faculty toward
diversity. These results confirm what Chickering and Gamson (1987) suggest about the
benefits of faculty student contact and cooperation as good practices in higher education.
Students who did not interact with fellow students of other races out of class were
uncomfortable being the only African American in an entire class.
Research Question 4: Is there a significant relationship between Rowan
University's African American undergraduate students' perceptions of mattering and
marginality and student expressed levels of involvement in student organizations?
There was a moderate statistical correlation between off campus status and
number of student organizations subjects were involved in. This is consistent with Astin's
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(1984) theory of student involvement, based on research, which found that student's lack
of involvement was negatively related to student departure.
Conclusions
The results indicate that the modified instrument used was successful in
measuring student's perceptions of the institutional environment. For the purpose of this
study, the original 60 item instrument was reduced to 30 statements based on a pilot test
and to give equal weight to the subscales. However, a more valid factor analysis of the
original 60 item instrument should be performed and a similar analysis of the modified
survey used in this study.
Findings in this study were consistent with previous research on mattering and
marginality of African American students. Overall, African American students perceived
that they matter at Rowan University. However, there were dimensions such as classroom
climate and administrative interactions where students felt greater degrees of marginality.
The feelings of marginality in the classroom may be directly related to the few number of
African American in an entire class. Therefore, increased enrollment of African
American students might produce greater comfort and stronger feelings of mattering on
the Rowan campus.

The administration should be more aware of and sensitive to the

needs of African American students, and seek to support greater diversity on campus.
Often, minority student concerns are directed to the multicultural affairs officers and
advisors of self-identifying organizations instead of being addressed by the
administration from deans to the president.
There were dimensions where student perceptions of maffering and marginality
were mixed. There still appears to be a gap as to how African American and non-African
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American students perceive the marginalization of African American students. Greater
dialogue around these issues in and outside of the classroom could produce greater
understanding. Since students reported feeling as though they matter to the faculty, the
classroom may prove to be the best forum for these discussions to occur.
Recommendations for Practice
1. A direct and forceful policy such as a diversity statement at Rowan University is
suggested to encourage policy and practices that create a comfortable
environment for all students.
2. Administrative officers at all levels should recognize and address African
American student issues, instead of diverting them to a central office or person.
3. Preparation of African American students for successful integrate into the college
environment as full particpants. There are programs that focus on academic
integration; however, social interaction has also been linked to persistence.
4. Increased solution based sensitivity training of students, faculty and
administrators towards issues of African American students.
5. Direct marketing to and inclusion of African American students in campus
activities, beyond those of self-identifying groups may increase involvement and
a sense of mattering for African American students.
6. Systematic surveying by the administration of African American student
involvement and satisfaction on the Rowan campus.
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Recommendations for Further Research
1. A mixed method study, including qualitative and quantitative methods, is needed
to more deeply examine student perceptions of the institutional environment.
2. A study could be conduced that further examines the mattering level of students
in the classroom and the factors that lead to marginality.
3. A study that examines what factors lead to African American student involvement
and engagement at the collegiate level.
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Rowan O

University

January 2, 2008

Lovely Durham
34 Maple Drive
Bridgeton, NJ 08302
Dear Lovely Durham:
In accordance with the University's IRB policies and 45 CFR 46, the Federal Policy for the Protection of
Human Subjects, I am pleased to inform you that the Rowan University Institutional Review Board (IRB)
has approved your project:
IRB application number: 2008-099
Project Title: The Effects of Mattering and Marginality on the Student Involvement of African American
Students at Rowan University
In accordance with federal law, this approval is effective for one calendar year from the date of this
letter. If your research project extends beyond that date or if you need to make significant modifications
to your study, you must notify the IRB immediately. Please reference the above-cited IRB application
number in any future communications with our office regarding this research.
Please retain copies of consent forms for this research for three years after completion of the research.
If, during your research, you encounter any unanticipated problems involving risks to subjects, you must
report this immediately to the Associate Provost for Research (856-256-4053).
If you have any questions, please contact Karen Heiser (heiser@rowan.edu or 856-256-4167).
Sincerely,
t

Roberta Dihoff, Ph.D.
Chair, Rowan University IRB
c: Sisco, Burton, Educational Leadership, Education Hall

•Office of the Associate Provost for Research
Memorial Hall

201 Mullica Hill Road
Glassboro. NJ 08028-1701

856-256-4053
856-256-4425 fax
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Informed Consent Form

I agree to participate in a study entitled " The Effects of Mattering and Marginality on the
Student Involvement of African American Students at Rowan University ", which is being
conducted by Lovely Durham, a graduate student of the Educational Leadership
Department, Rowan University.
The purpose of this study is to examine the perceptions of mattering and marginality among
African American students at Rowan University. The data collected in this study will be
combined with data from previous studies and will be submitted for completion of the
Seminar Internship in Higher Education.
I understand that my participation is voluntary. My participation in the study should not
exceed one hour.
I understand that my responses will be anonymous and that all the data gathered will be
confidential. I agree that any information obtained from this study may be used in any
way
thought best for publication or education provided that I am in no way identified and my
name is not used.
I understand that there are no physical or psychological risks or reward involved in this
study, and that I am free to withdraw my participation at any time without penalty.
I understand that my participation does not imply employment with the state of New
Jersey, Rowan University, the principal investigator, or any other project facilitator.
If I have any questions or problems concerning my participation in this study I may
contact Lovely Durham at durham35@students.rowan.edu or Dr. Burton Sisco at
(856) 256-4500 ext. 3717.

(Date)

(Initials of the Participant)

(Signature of Investigator)

rithdraw
y(Date)c

APPENDIX C
Perceptions on Community Survey Instrument
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PERCEPTIONS ON CAMPUS COMMUNITY/ENVIRONMENT OF
UNDERGRADUATE STUDENTS IN HIGHER EDUCATION
Please indicate the extent to which you agree or disagree with each of the following
statements.
SA - Strongly Agree

A- Agree

D - Disagree

SD - Strongly Disagree

There is no "neutral" response; please make a choice of agreement or disagreement. If an
item asks you about your "professors" or "classmates" or "administrators" or "classes" please
generalize your response.
Please check one:
1. There has always been an advisor available to talk with me if I need to
ask a question.
2. I feel like I'm treated fairly by the university.
3. The atmosphere in my classes makes me feel like I belong.
4. My professors will not make the time to talk with me out of class.
5.

I feel welcome on campus.

6. I know what I need to do to graduate.
7. Faculty use examples relevant to people of my race in their lectures.
8. I get support from my classmates when I need it.
9. There are student services on campus I have needed but not been able to
get.
10. I find it easy to speak out in class.
11. I interact with fellow students of other races out of class.
12. I have an academic advisor who is helpful.
13. The administration focuses its attention mainly on issues of ethnicmajority (Caucasian) students.
14. There are services on campus designed specifically to help African
American students.
15. There is a meeting area on campus where African American students feel
"at home."
16. My professors seem open to having a diversity of students in their
classes.

17. It is fun to compete academically with students of different races.

SA

A

D

SD

Please indicate the extent to which you agree or disagree with each of the following statements.
SA - Strongly Agree

A- Agree

D - Disagree

SD - Strongly Disagree

Please check one
18. I am often expected to represent my entire race in discussions in class.
19. My professors make the classroom experience good for students of all
races.

20. It is (or seems to me that it would be) uncomfortable to be the only
African American student in an entire class.
21. African American students are not considered to be serious students by
White students.
22. My advisor remembers my name.
23. Administrative staff treat African American students differently than
they do White students.
24. There are sufficient extra-curricular activities for me on campus.
25. My professors seem to recognize the White students in class, but not
African American students.
26. There have been extracurricular activities that appeal to my interests.
27. Unless I have another student of my race in class, it is difficult to want to
be there.
28. My race sometimes gets in the way of my interactions with fellow
students.
29. The administration seems to consider African American student priorities
as important as White student priorities.
30. When my advisor does not know the answers to my questions, he or she
will seek out the answers.
Please continue to the last page.

SA

A

D

SD

Please provide the following information about yourself:

Please create an ID number with your birth month and day (for data tracking purposes)

Racial/Ethnic description
(Check all that apply)
( ) American Indian or Alaskan native
( ) Asian American or Pacific Island
( ) Black, African American
( ) Hispanic, Latino or Chicano
( ) White, Caucasian, not of Hispanic origin
( ) Multiracial (please specify)
Gender
( ) Female
( ) Male
What is your class level?
( ) Freshman
( ) Sophomore
( ) Junior
( ) Senior
( ) Post-baccalaureate
What is your enrollment status?
( ) Full-time student
( ) Part-time student
How many semesters have you been a student at your current institution?

Where do you live? (Please check one)
( ) in a residence hall
( ) in a fraternity/sorority house
( ) in a house or apartment with friends
( ) in a house or apartment with family or
spouse/partner
( ) other (please describe)

Do you work on campus?
( )Yes
( ) No

Do you work off campus?
( )Yes
( )No

Average number of hours worked each week?

Average number of hours worked each week?

Number of student organizations in which you are currently a member.
(If none, write, "none.")

Number of times all last semester you met with your instructors outside of class.
(If none, write "none.")

THANK YOU!

